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physiological, cognitive, and behavioral modalities were incorporated - 
. into a broad-based intervention pregram focusing\on the acquisition 
.¢£ coping responses to handle life transitions for a group-of  §  , 
adolescent high school seniors. It was hypothesized that students 
exposed to, such a program would evidence, $ggher self-efficacy and 
-would use more cagnitive restructuring strategies and probidm-solving 
skills. Three classes of inner-city high school seniors were randomly .. 
. assigned to an experimental (intervention) or control group. Results 
Supported the hypothesis. Additionally, the program. was positively. HS 
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‘In recent years, infliential investigators -; -in n behavioral and come. 


Me iy 


ae 7, a munity disciplines have advocated the adoption of a more positive, prey 
ventive approach. For example, panhas 61978) has urged behaviorists’ 


“to consider shifting their deficit. orientation to ene. stressing the. devel~ 2 oe, 
\ 
een of skills ‘and the ‘éxpansion of potentials. Likewise, a principal 


ta 


7 tenet of the commmity’ movement has been" a. Peay preventive orientation. 
Albee (1978) has anaes that one oe the best strategies for primary. ae oY 
prevention involves equipping individuals with personal and environ- . 


. _Tental resources for coping. 4 Both behavioral and commurlity theorists 
tN Le _ * 
ee 


might profit from focusing on transitions as a key time point for. in- 


‘plementing competency enhancing, preventive interventions (aon | & Glen ey 
wick, 14920). ss Pon car ee - 
>. ‘ait inaividuals are reylarly exiposed to milestone ‘developmental 
trahsitions which are cuatactoriced. as progressing through three epi cre oe 
a a. ae. initial psychological ' ‘and ne) ‘cumoil; i painful preoce~ oO 
2 wittNe past; and finally rencbilizazion, aczivity, and” adjuster 
(Cumming, & Cumming, 1962). The wa © 71s cope with ‘th <-c== 
| af change determines whether tran.uwscz <F s+ asetuliy Or ~ =i .xcs:- 
"fully handled (Parkes, 1971). : Ir. _ ee ae with thes, .elc-- 
: | "mental ieetede ‘events: Mignt a-~ us as AES, niduale st. Eten: 
: sitions, whereas mastery of ee 3 ; S is 2 img «A s er ancenrc?-. 
| fe _ capacities to Succsenilly Cope =: x yf bY ~xésit eS (Zax & Come 
4. te, 
coe, 4 ‘ 


ERIC 


Pty oy 


og preventive interventions’ hight be geared towards developing” 7 jo a 


- adaptive coping skills ‘to successfully navigate developmental transitions.. 


"McCandless (2970) has referred to sasliescanee: as a ‘Period of tran-. 


‘sitions, when youngsters mist adjust. to striking changes: in their ecards 


social. roles, ‘and sociéties! attitute toward then. ‘The traumatic con- 


- sequefices of moving fren a child to. a adulé. role in society are. drenatic; 
suicide is. the fourth ranking cause of death : among youngsters 15-19. 
(feicher ¢ & Jacobs, 1966) ,- and one third Se. high school children drop out 
of school (Ginzberg, 1968). Given such stark ‘findings, adolescence might 


ae | 


be characterized’ as a modified -trisis situation, ‘where ag ‘iegent need 


is to. alee one" 's identity (Beickson, 1956). Conceivabl ve ‘the question 


“What am 2" misfit be, operationalized as ‘the, role one assues as elt 


4 re - y ( 


a the coping! responses utilized: in resolving daily life issues. | Re= 


° 4 4 


grettably: nae provide only ‘indirect assistance in clarifying and 


7 enhancing a develorment, and establishing cs © ak repertories to : 


. - adequately master, develozmental transitions. .For: exanple, schools rarely | 


directly attempt. to a thé. development of intimate. ‘relationships, 


- either sexual Or frigndship, and thus youngsters are forced to eons! 


issues. of pec versus, isolation (Bxickson 1963) with a pau ity of 


formal guidance, In seaitiin. most! ‘graduating seniors leave highs ol 
with ¢ an “inadequate a to adequately saeneity and pursue appro 


riate. vocational, objectities rent & Medsker/ 1965) . _ Once again, “innse- 2 


quate preparation for a major mi. estoné transiticn’ creates unwitting 


: A hazards for adolescents ‘who mast ‘learn to ‘work realistichtiy: ‘and take . 


@d 


"enjoyment. in ‘thei industry (Brickson, 1963). Nore than, Likély;, schools! 


Sage 


. esas profit from os specific intezvention programs geaed ae 


Ss 
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“a a ius ii : : . 
se a on ; tovata develoting constrictive dn realistic strategies to handle extant 
Ps poe be *" a ; Fi | - 
EAS 98 yn and. anticipated transitional events. a. A a a) Page. | _— 
oF Da Aparticulanly anxiety provoking, Falke, ich ‘activates. many of - 
a, a % * the: ‘issues mentioned: ‘above, -ognoemis gradi tion from high school. “At: this . 
ao Sy time point, “adolescarits separate from. ‘Serents siblings and close friends; 
| : oo a obtain greater’ autoneny in making montane ‘decisions; establish new, ‘friend 


a shit si_experience pressures for potas Antimcy and | sexuality; and deat with | 


is a . ne intellectual Challenges , (roieg & cond] 1967). Silber, Hantsueg, Goelho, 
- _ ay a 


eee we Murphey, Rosenberg and Péarlin® (1961) studied coping: behaviors. in a. “group of 
| or aa competent colleyé-bound high school senjors, and. found. “they worried beforehand 


at Ae y a prepare adeqiately for dealing with, stb without being overwhelmed, lowered 


: es, their Level ‘of aspiration, selectively, perceived encouraging elenents in new, 
oe . situations, rehearsed in Phantasy, sapepi beraviors neéded £9 dea with future 
- college freshnen utilized -Eriandships to alsrify new ; selé definitions, to ; 
; - 2am coping skills, and ,to >revide sup=2== in times of crisis. ‘When these 
cmpetent freshmen — commzred +o the:ss Teeeding. ps yehiatric nospitalization 


bi “wring ; the year of college, the cotmpete-+ + vuumesters coped with ‘Droplen situa- 
nae LOns through active efforts. ae acai cme Spkinistical ly. viewed peers. 
"sharp contract, the hospiteli-sd SUE SSS iv few solutions to ‘problem 


suz-.ions and attributed consicesak..2 ma_s (Se to peers. Conceivably, 
i Saf 


vauagstens about: to graduate ao gr. SOs le bet “provided transition 


aN . 3 
‘.22ining experiences which icccrporate - ~=r:. of the coping strategies enumerated 
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. Several . theorists have spe.wsts. sotential positive consequences 
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of: transition trainingprograms. “camming and Curming (1962) ; for. example, 

| : ‘stated that ‘offering youngsters ‘graded crisis experiences: to work through’ 

I 7 —— under circumstances which favor successful | outcomes, might. facilitate - 

| “ " . | acquisition of resources ee handle later crises. » Caplan (19681 also advocated 

. ar : - transition training programs to foster ‘acquisition of - protective responses 

i by introducing limited stress under controlled” conditions (ice, first 

ce : a imagining an impending crisis ‘with its concomitant negative affect, then . 

: intervening with guidance, contemplation of E alternatives, and rehearsal of 

options) . . ; my a . fs , # 7 

| - While general Hane thicn training f programs as descr ibed by Cummings, ; 

Cumings, and. Capian have not as yet been developed, ‘several investigators 

‘ have implemented mo--2 ‘specific interventions for particular transitions. — 


‘example, Matese Shorr =< =<. (in press) éstablishec. penevial child manacs~ 


ment skil 1s in sarents S=L0r <0 =he birth of their firs: child. Broussard 


977) ‘enhaneec sarencs 2 :-€steem by involving. them. in nother-infant groups 
one. ‘month after the Sir child, “In an effort to prevent onset of 
Genet anxiety, POF"? os . (1975). brought: youngsters td a dentist" s office 
up to 10 times De? um, ot Sf eese dental treatment. Prior to and ek ; 
children's entr =... —|._ |. sercs:—en, Sigel] (1972) conducted small parent group. a. 
seetings Lo-strenst. = isis : asézution skills .and provide Parente a forum to. 
ve discuss ‘feelings Be at? Tg the eur childten' Ss ‘transitions: Douglas and Jason (1979) 
a instructed a first =: ~sacher in behavioral techniques which enabled her to 
; ; manage eniiaren inast T= graés Glasstodh effectively. Following, the closing of an 
ts . 


’ inner-city elementary - eat: Bogat, Jones and Ja&on (in? press) provided transfer - 


og 


a: children with a ‘behavic ~al orientation Program to. ) facilitate their. entrance into a new 


BG i be BP ee tk te 


eon a3 * ° . > 


-sctioo system. ‘In an attempt fp DEevene onset of speech anxiety, Cradock, : a, 


> Cotler, and Jason (978) provided youngsters entering high school, behavioral ’ 
: strategies which prensa their confidence in public speaking. Finally, 
Boyd, . ‘Shueman , McMullan & Fretz (1979). established transition groups for 
i minority students catering college to facilitate ‘the evelopment of frient~ 
“ship contact aa provide. them-an epee ‘to discuss srobler: . Whils 
i ee tHe” ‘above preventive interventions, ‘focused ori SEStEic éevelémer.tal trar-- 
: at, eT a , sities Ga ee birth of first child, sql entrance) it (> ~ussible: to 
: - . . conceptualize more broad-based training programs preber- On perens | 
a - diverse transiticr: encountered during adolescence. 
an In devisi=. x ensiye transition training programs® it might =. 
-ossible tf Sort: ae = vinentall derived principles inkerer.= within c+ 7 = 
feviowal su_f-ec 7 sserventions. “(Goldtriea & Mermaum, 1573; Kanfe - 
Phadlliss en ee” Thoresen,. 1974; Watson & Toarp, 1972). One 
on “variar a these - en ois. al _stress-inoculation mdéi, has been efzecxiv 
ue ‘shot aas, int. smal anxiety, anger, and” pain (Meichenbaum & Tk, 
‘a a, Javenilo, : ~~ within this model , clients are initialiy prov dec = - 
ac ratio: «) - Tor their typical physiological, cognitive, and behavioral 
responses £0 stressful events; then they are taught specific strategies 
‘for Seating; with stress which incluie: physical coping, (e.g. r muscle re- 
‘axat ich) ' cognit=ve, restructuring eeinens negative with positive self 
statements) , and behavioral rehearsal . (role-playing speci fic Ways: of dealing 
‘with’ seeress6rs). Several investigators have utilized components of the stress- 
| inoculation model in prevention joriented interventions. — | For example, Miller and ) 
Kassinove (1978)., successfully’ "taught school children cognitive restructuring a 


technig i (i.e., “basic principles of rational emotive therapy). Hartman's (1979) 
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| behavioral modalities for arieLioration of target disorders as well as an. 
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intervention,’ directed at high-risk ninth and: tenth graders, facilitated : ° 


= 


| ‘more effective ways of responding to routine and «stressful interpersonal” 
’ situations by utilizing principles oes stress management,  cocmitive ar 
- structuring tactics, and social Ska. vac ing. Finally,, Bc * (1975) 


also employéd a’ ‘package approach in teamnin. college studentss s- LE-control 


: aks (i. e., progressive relaxation: av StEratic dgsénsitivesi-.., assertive-. / on 
ness 5 training). “Another camponent of s2lf-c--=rol concerns ='= > ability to 
solve interpetsenal problems. Shure an. Spivasi: (Note 1), acd ~“-3ss, Alvarez, 
Jason, and Cot ler (Note 2) ‘have used imstsmcticns and role psyi.7g. +6 ehhance ae 
| children's problen solving” abilities aa cenerating alter: S solu lors ~~ 


to: Problems, identi fying appropriate cSucsSquences of one's accic..s). 


above, stress inoculation and proble~. caving ce nee ~ whic: suensted Hc 
lower elevated levels ‘of physiologi. . arcusal, alter self-deser canig: ogni =ve 
, interpretations of stress, and expan< behaviors] alternatives fer dealing al 
stressful events ~ ~ might be effectively utilized: in preventive intprventions | | 
| “aimed at enabling youngsters to better Cope with jevercmental transitions. an 
“While speci fic transition training Brogeems, have been implemented; none 

ae been geared: toward the development of generic skills applicable to 
diverse transitions. , Advocates of the stress-inoculation and problem solving, 


models have identi fied, effective techniques in. physiplogical, Soe and 


‘enhancenent of self-control. - Conceivably, | these strategies could be incorporated . 


into a broad-based preventive intervention focusing on acquisition of. coping 


responses to handle fad eae life transitions. “The present study provided 
ay 


{ re ger 


such an intervention to a: 2 group of adolescents whos were presently preparing 


jor, graduation from high edo. at was hypothesized that’ youngsters exposed 


my 


) - 
ERIC 


x 
any 


to, such a program, in somparison to controls, would evidence higher sehr 


. erhlcacyy and: would use more cognitive restructuring strategies and problem 


i: skiuis. 2% 4 ‘ 
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Participants a . = a te “a | Pe i Sa, 


» 


Three classes Of seniors: at. a.Chicago Innér-ci high echeei' 4 were involved 


in the study. ‘ Within each sisees youngsters were. randomly assigngd to an 


: experiitental (E) or control (C) condition. Initially, 33 children * were 2 placed - 


in the-E group and: 32 in the C condition. , ices losses. (i. e., due to youngsters . 


transferring to a new schoo}. being ae ‘when testing occurred, or - requesting 


not to participate in they stydy) ; however reduced the sample to 27 E and © 


. 30 ic youngsters. In this final} somple; thes were- 19 Sales and 8 mise: in: 


the E endian? and 23 females and 7 males in ‘the Cc Group. hers were ‘no 


“significant sex differences, hetwedri-Condi ions Gr (1) :59). In the BE 
5 é 
group, there were 13 Tatines: . 11 Blacks; 2 Caucasians, and 1 Oriental; $n 


t 
a 


‘the C group, 12 youngsters were Latino, 11° were Black, 5 were. Caucasian,’ and 


2 were Oriental. There were also no, signiticans race differences between EB wa, 
and c conditiorfs (713). = .68). an Sa Ne 

, . é rn an io \ . 
Intervention a ‘ - oe as 


met about 45 minutes during 6 weekly Scena Group size ranged from 8 a 


= 10. In ordey ta participate in “the stoi, } 


Two PEYCHOOgy graduate students led three E groups. Each of the ams ~ 


i 


E ‘youngsters were taken 


f 
out of a. religious studies class. _ Since Progran.¢ occurred * towaids the 


“project. ae = : 4 : & * “ae ‘ i i | = 2 — 


o 


es a 
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“There were tires parts to the transition taining program, and each . 


é ‘involved two sesdions. _ The. three componént Parts focused on 1 teaghing adaptive ° 


a coping responses which involved either relaxation exercises, a re- os “2 7 


A = 
structuring techniques, or problem pote, procedures.- paring. each of th 

i . sessions, the nes were exposed to several eeneiticns aos involved 
_ either fanily-beer (e.g., engagement, breaking up with a “giz rtend/toy ria ’ 
pate) (e. g. ; “graduating high Semeor entering college Or PrORe=stOne) seheat): . 
or — (e. Saas a first full-time job, being promoted toa Job having. . 
more ré responsibilities) ix issues. All the ypungsters were. involved in gal 
playing various scenes involving these’ evarisiviods. Following thie ‘yole_play, 

r _» the -participants discussed: ‘how EY felt about the transition, how effectively | 
: = they dealt with the crises’, and which “specific coping roe were employed.. 


of oe - During the first two ‘sessions, the participants were sagodied that during, 


transitions, heightened ever of erotional Pre are often experienced. “7 
“These. @levated ' levels of aris can became maladaptive if experienced over, ~. 7 
a prolonged ae of time. The youngsters then discussed various techniques ' 
they employed to effectively reduce, excessive arousal or anxiety. a a | 
~ . this discussion, the seniors were given the ‘rationale ‘for progressive miscle | 
or "relaxation (Jacobson , 1929). Using a script writt 1 by coldfxjed and Dayiscns “A 
*  * (1976, ‘Pp. 87-92) , ‘the seniors were e taught how to relax by tensing and yelaxing 
various muscle groups. Prior to each induction,” the youngsters were given. 
an anxiety promoting transition to imaginé. After the progressive relaxation 
. exercise, “the -yoingsters discisssed how effective) this relaxation technique < 
might, be in alleviating ereeey due to crisis situations. Other sects: Loa, 


the” peer eabanes eecasionally: ‘used: were also discussed (e. g. ’ Test re Eton: 


LL! : 2 : : , cs 
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2p eo ee: 


ae » 


, sleeping, listening to quiet music) . ‘Following ai of he first two sessions ,’ 


fhe participants were asked. to spend same time each ee eee the 


progressive ‘relaxation exercises at 4 . io 


r 


* 


“ 


During the next session&,. the, ponents were instructed i Cognitive 
restructuring einige. The seniors were first aCQuainted with the notion 


that personal. beliefs and self-statenents can affegh one's méod. ° “In ey) 


they were told that when difficult Jeansitigas are encountered, irrational 


‘beliefs or negative self-statements might arise. Next, each of. Ellis' (1962) 11 


* se irF&tional beliefs were discussed fe. Tes "It is a necessity er us to be loved 
ae approved: by everyone we kno. : “To be worthwhile, we need to ‘be competent, 


-adequate, and achieving sRrctchindly, The seniors were then given situations 


- 


involving transitions to role play. Within each of these scénes, one actor 4 a: 


" adopted an irrational ‘belief; the other attempted to show a more rational 


| . way of thinking. Foley each role play, the. participants had. a: chance to 


¢ 


discuss how the adoption ‘of a rational or ierational belief might affect 
our r ability to successfully 1 handle transitions. 

During the final. two sessions, the seniors Teds chance to practice 
relaxation and’ cognitive ‘restructuring tactics, ‘as weil as learning problem 
- solving strategies. The seniors were initially told that during Perplexing 
“life situations, IMany are confronted with problems which seem difficult to - 
‘resolve. -In order to heccine a more effective eal solver, ‘five stages of 
_ problem solving (D' gurilla & Goldfried, ‘1971) were peace and discussed: 
Gs Bes _ general orientation, problem definition, generating alternative sol- 
utions, deci saute and werd cation). All the YOuNGS ace then had a 
enenes to x play a transitional event, with one senior attempting to help 7 
the: othr with the’ difficult life situation: A prompt file card was given to 


ee sage > _ a 
Wo ee 


v? 


i se 


. the "helpers" so that cee would Peneaber “to offer advice based on the various | 


oping strategies (i. e.,. relaxation, rational thinking, ‘steps involved in 


ne 
problem solving) learned during the previous weeks. ollowing the role-plays ; oe 


all the youngsters discussed how effective the various coping strategies, 


might have been in ee the transitional events. et ha 
Dependent: Variables n.d ae oe  ® 
: Ve 3 


Six sets of. -pre-post, criterion: measures. were employed. The measurement | 


indices tapped written. strategies used. ‘in coping, with transitions, self~ 
an . ra 


's 
efficacy’ rational thinking £6tt é solving “abilities , life’ stress, and_ 


wysocial sipockes? In addi tion, a con satisfaction questionnaire was: 

: prt to project participants. : i. : 

Fhe, } a 
gies Tes . During two pre-testing Best) as yet jes a: 


’ 


piesa c esting session, all‘ ‘seniors wed presented with, a scene depicting | 


. 


‘Geaungtic transition” (eg, first eater first part~time job) - 


ae io F : got fe, “4A “i 7 
Each’ scene guyolved a an’ individual evidencing some’ amdieey: some negative: self- 
a of . tt a 95 . *@ 4 * 


_ eupresbidg ‘and uncertajnty- pboiit how to resolve ‘the difficulty. “The , 3 


Youngsters were asked, ‘to list the tee they might use to resolve the. 
- ’. 


paisitien. Each written response was analyzed to determine the auibae of © 


ree 


Pa 
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words used and whether one or more of the oe coping responses. were. ‘mae: 


relaxation —- any attempt to. reduce nervousness or calm oneself 
wpe 
"Gown 1 through Guiceie relaxation, Credit is 


“given if the youngster’ indicates an effort’ to 


calm don: 1, reliéve- tension, or relax. 


Cognitive restruc- — any attenpi to reduce illogical reasoning or 
| "< turing fon 8 negative self-sthtenents through positive sel£- 
6 statements, positive evaluations of. situations, 
te ‘ : YN 
\ . : : : . 24 ‘ ae mo 


nig F ~ 


a 


q 


for counitive restructuring, 993 for problem solving, and 94% for social - 


< ‘ 6, . z e Training, 
% D Te 
. ~ “and statements used to divert tone! Ss. thoughts in 
- an a . an effort: to reduce nervousness; % eer 
‘problem ‘solving é. any attempt to both generate alternatives and 
| ; — = : - select a | solution with the rst appropriate 
: a 7 : _ -oonbeiienise. ,os ae he Ss sd aah . 


social’ supports _ = friends. or: family. menbers are “used, for advice, 


| & “Support, or information or efforts, at establidhing” 


— c Le ee friendships or being: ‘around pgers to ‘feck more - 
. a “ contontabie in ansituation. san te -_ 


Two judges independently rated 50 written respon ¢ on. ithe categories above 


' ey Ee 
SNe 
and obtained interrater reliabilities’6: of 983: for muscle relaxation, 882 . 


supports. i. - . 7 
a " Self-EEfi acy. ‘self-efficacy refers to the conviction that “one can - 


mee successfully execute g,bshavior: to produce a certain outoéne. “Bandura and 


| Adams (1977) developed a | Short Belt ct ticecy scale involving snake phobias. 


: Using :th this scale as a model, the preecnt study's self-efficacy scale measured a 


whether or. not ae bartigtnants think they could: perfor a list of beliaviors 


a im Bete “FY 


when hecessary, oo completely relaxed; change ie aa thoughts to ara 


positive ones; successfull ly solve personal problens; ‘use: . friends and © 


: family “inesolving difficult: Sj suctessfully cope with transitions) . . Then, . 


| each item was, “rated on a5 point scale. ‘to determine their confidence in : : ae 


a ie 


completing the task. ies numbers indicated more confidence. The , @ 


‘5 responses , are’ scored for level . (the number of. tasks they felt they could 


perform) and str ath (the average eonfidenc score). 


\ 
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. a Statements. : Jones (1968) - has developed a /100-item Irratienal 


Ge. 


Beliefs Test (IBT) based on. the notion that a-major- factor in emotional a 


‘Problems is. ‘the holding of certain inratinal beliefs; “Melpate. reliability . 


estimates have been found for lenis’ test. On each item, there isa 5 point: 


° 7 


scale according to how strongly one “agrees or disagrees, _witthagach. item. 


° 


Lower scores indicate more cational inking Bhooéisés. 


Le Problem Séigine. All youngsters completed the Adolesceht Problems 4 : 
( [ir 3 


4 


EW (Freedman, Rosentlial, Donajee, Schlundt, & McFall, 1978). ‘The 


% test meas : ‘es ‘younbsters' conpetiencies i ‘in solving aac: personal, and social” 


ar 


my 


"Problems. The maltiple choice format of this test was. used. Higher scores | 
indicate better problen-solving ‘abilities. 7 . . ; -_ 

Life ee ‘Sarason, Johnson, ‘and Siegel | (1978) pave recently developed 
* the Life Experiences Survey (LES). to measure life changes. TH LES is a ‘ 


-“nderately reliable instrument which. measures life changes and is relatively” 


& 


. _ free from social desirability. It provides separate assgssnents of positive, 


negative, and total life experiencesy : \ 


< | - Social Supports. All ‘youngsters. filled out the Social , Supeget system 


hee “friends, ah adult not mentioned) oe systems. 


Rating Scal _(Cauce, Felner, Ginter Se Primavera; Note 3). . This scale =e 

“high intemal reliability. - The scale has three stable fantovs Sonsteeing 
- of family (i. e., ‘parents,’ relatives) , , formal (i. ey, P "guidance asl 

teachers, principal, clergyman, enpoyment officer) and informal (i. e. , ce. 
Consumer Satisfaction. At program end, all E students cole is 


consumer; Seatisfaction questionnaire. ‘this ‘questionnaire has a series. of 


_S-point scales Which ws students" opinions concerning whether the oes of 


TS ¢ 7 a on 


_ 
ERIC 


cognitive restructuring statehents ‘than the” C group (7 (1) = 12. 22). = 01)’. 


oe program were. met, ‘their satisfaction with techniques used. in this 
'o 


ae Antervaption, their feelings about | the group leaders, "ands their willingness : 


J n'y ; 
to ‘recommend’ “the program to others. . . ; f 
| . ee i e ‘ : Results ae 
" Coping Strategies eae of ee ee * er od | 7 7 es 


‘ 


“Table 1 Sa the data on 1 the E and Cc Youngsters" Gee of coping 
: & Re ete s ey. etiam cae é \ . é 

aes a Insert: ae YL about a Beg. _ +4 
= ae aa Faas ; OY oe , oe 


ae 


of stlatogigy. Exped\inental versus C differences were tested using Chi. squares 


2 ° 


with Yates" “correction. for continuity. At ie ei there: were no 


‘significant differences between’ the E and ‘C conditions for any of the Sour : 


ia a 


cong gisttategiaa’ At. ‘the postpoint; the E group need significantly more 


There were no other E versus C: significant differences at the postpoint - 


e 


“testing period. : oa. Me Go os _—s 7 


Multivariate “Analysis ef, a . _ : 


The 11 variables ‘having interval data were analyzed by a. multivariate 


analysis of variance at the pkepoint and at the postpoint. ‘The 1 variables 


included The number. of words used. in the coping, strategies and the : ‘scores: on 


the two self-efficacy tests, the Irrational Reliefs Test, the Adolesdint 


¢ 


and the Social Support. System Rating Scale (family, fonmal, informal) . 


— 


AF (1, 45). = 82). = the postpoint, there were significant ip versus c dif-* 


ferences. among the variables e1, 40) = 2.84, pe 01). “Table 2 presents a 


. oe 


9 


‘Problems. Inventory, the Life’ Experiences Survey. (positive; negative and total, ie 


7 : There were no significant E versus Cc Prepoint, differences among the variables . 


the data on these 11 variables at, bdth pre and postpoints. «=~. 
eee re eae Oe ee ae eee ae : » as 


Insert Table 2 about here _ 


..: Univariate Analyses’ 3% * : _ : - a 7 
* Bach of. thé 11 variables was- analyzed by a. repeated measuy:. “Lysis : 

| of. variance. “Conpariscns which were 2 Ligniticant « are reported kb: ve, PS 

There was a | significant pre versus st ai fference in ve piste ords*: 


.. used in coping strategies  (F(1, 55) = 3. 93, p.< .05). For the numb=- of 
* y ‘ o 
tasks in the Sel f-Efficacy este there was a significant treatment: - pee 


’ 


time interaction, (F(1,55) = 3.93, p < 05) : For the Irpatiogal Beliefs? 


_test,, there was a  signitichne pre versus post difference ants 52) FQ, 99, 


an p< on), and’ ‘treatment. by. tite intezactiort (F(1, 52) = Sa 18, p< .05). 


+? 


_ _ffhere was, also-a significant time by treatirent interaction for sales positive a 


2 - i eh of the Life Brperiencgs Suriey ea! 54) = = 3.87; p< 05). ee 7 
a / for both’ fark ly. and formal Social Support: Systems nating Scale, there were 
significant pre versus: ~ a differences. en, 55). = AO, 06, p< .01, and’ - 

) sespectively). fe ae. 


» 


F(L, 55) = 12.99, Pp <*.0 
Priori Comparisons 
; _ Posi tive changes were predicted for the number of words used in the. a 


“strategies, the Self-Bfficacy tests, the Irrational Beliefs test, ‘and ne. 


° 


i. ‘Adolescent Problem Inventory. Planned orthogonal comparisons (Kirk, 1968) 


were conducted on the variables whéte significant univariate resul=s had » 
2 ms 
j 
o “emerged. "There were no; significant pedserous post aitfbrences fc: che C. 
Ms ae ' 


- 


. 


“group. There wep significané pre! versus ‘post positive changes, ir one E- 


‘ bs, -Geoup for number of words employed (e(55) = mel 87, a <. 05), umber of 


A ; a 4 : ; 
a ‘ * , 16 
~ f 7 : 
| | v 
a el tasks in | the Self-Efficacy, test - (£ (55). = a: 99, p < 05) , and sum. score - 
Fs 
. ? i —o™ 
a : on the Irrational Beliefs ‘eet: tt (52) = 3. 68, © < .01).. : , 
OR Posteriori Tests ee ‘ : “. : : 5 ; — ae 8 ; * 
a : For the Life Experiehoes Sucuey era Social SuEROr System Rating Sce le, 
ee a no predictions were fade prior to th “5 Employing Tukey} s (Kirk, wea 


“test on variables where significant un, ‘late results had energed, athere 


-were no “Significant chahges _ in the C group. over time. The E group, hc ever, i 


a significant Pre versus post’ decreases in the number of fami - 
(qiss) = 2.62, p < -05) a fori (€(65) = 2.95, P < -05). social surzorts. 
¢ 


” Consumer satisfaction 


* 


Xe | The consumer satisfastion consisted of ten. 5~point items. (highe | 


ae numbers indicating mae ‘positive scorés) the seniors’ first rated how well 


_ the goals of the ee were met.’ They gave an average rating of - 3. 3 for . oe 


é ? 
a = Menai ankiety. when facing transitions; 4, ,0.-for redycing negative self- ' 


- .. had 


" Statements. vitien confronting trans ansitions; 3. 7 for’ increasing Problen'so- ase oo 


skills ‘when facing transitions;’ and 3. 7 for: using social stipocts 3 whe- 


“confronted with Eransitions. In tems’ of. how useful. the procedures: were, Re, Ba * . 
‘role playing wag given an. “average rating of 3. 53; group discussion, a and. 
_ 7 =, 8 fe oe 


instructions; 3, 4, 2-Group lea 8 were given a rating OF. .2 in terms of being 
: “knovledigeable,, Sha 1b: oF for. ih pbility. ‘ The students. indicated the: 46 


recommend the togran to others, and they gave this last. item an aye=-~ 


; aren FF 8. . : on oe oe +. P 
. x oy Se s. - : 


At the. bottom of the consumer - satisfaction questionnaire, ge . 72.2 sants 
, were. aie to ‘make any criticisms or suggestions about the’ ‘program. Bee 
senior “wrote that: the relaxation exercises ‘were > boring and tedious. mee 


3 


— 


e 


- 


7 


: 2 es ye | —_ 7 , ue 5 Training ; 


youngsters wrote that die program should focus . on. more aes) elle problens 


such’ as teenage Pregnancy, abortion, and diverse. Another séniox indizated — 


oa 


. that while the progran was’ very interesting, me joe procedures’ used in 
é solving problems: were a little weird." . Another descrited ‘the projet. ‘as | 


an! ‘interesting and: very different experiences . _ Some of the other more : 


nh 


positive comments ‘are below: "T Sean this program beneficial in Raloing re 


discover positive: things in my ‘existance. x “a know this. program will dome - 7 


ny y, 


(in. handy in the future. ' "T will use some of these procedures. in he fature 


if a sa help. - "You really helped Pe really think out all my roblems 


oe 


‘and. pow to answer them. Thanks! !" helped me to help pthay people, who - 


me ¥ s 


are in difficult’ situations." . “y think that problem solving is. the most elpful 


- to peoplé at “ny age ‘because we © facd | problems everyday. " iy teat that Tr have - 


ia La , 


‘benefited f¥om. the sessions as I Fave gone through alot jas 5 My mother has’ 
“been divoraed into shots, married deen the 2 third time and I just moved fron 


i 


a small town to'a large citys ‘ “ 7 eu * oe, 
The galdanee: counselor also: ‘filled “out the consumer satisfacti, 
> 

4 questionaize. She" rated all. ites with the? ‘highest score possible. At the: 


Hatbom of the fqrm, she wrote, “I only wish you had ne facilitators “= 


oe ok 4, £ * 


“to take the whole class. Thank you". a The religious. aa as teacher | ee 

‘ “ . . . 
class the euigrent had beén taken out’ of, “indicated she would very’ ch . - 
nip vee next 


Like to see the ae provided to. all the children in her classes 
ao 4 a “ yay ot, (Og a es poe 


ot pa . a 
: a “DisctigSion 3 A Ag ee . 
uae ~ a? . 
tthe study" s principal nding ( was: that. a primary’ preventive. transition’ 


os fy 


"training program. for pish school seniors _ brought about’ significant positive 


* ; x . 7 van 2 a, =e . . E ; a 


~ 


Training 


. ; 4 tag 
\ 
a s : : : . S : 
vai for ‘Program participants ‘i aonit ve -=sturcturitg, coping-_ . 
t, ‘str Leg 2S and length: of stories mates eecLings of self-efficacy,’ 
anc ational beliefs. In addit: _2@ pr ~ was generally positively 
per ived by -both the seniors. And). 2. Ol Stace, ‘Arong the control youngsters, 


. . Cie significant changes on a wide _aclety = criterion measures were found. 


These findings suggest — at least in tr: short term; ‘youngsters can 


profit from a prevent ive-program Avolvin rc_.e-playing, group discussion ' 
: eatin rag 


y 
and instruction which focuses on aither < establi shing or stwehgthening vanti- 


Gos 


cipatory behavioral and cogitive > strates: . for dealing with potentially — 


. stressful transitional events. . : 
{ and In regard ‘to the coping strategies, although directional pre-post _ 
y 
‘increases were noted for Es in all four, categories, the treatment group © 


‘signisicantly iftered from the, c group oni for cognitive restructirin: 


9 


Pa techniques. When sien a somes. tress transitional event, “even ates Z 
a “participation in. the” program, ths majority 2 E- -youngster’s still oo not ae 
Sg perceive the need. for Felaxing, generating eitsmatives and selectingstpe : 


* most appropriate’ one. On man ‘ther hard, she sajority of. ‘progrett parti-’ 
ee ‘ . } Ripan= s could, utilize cognitive restructusins scratégies-and eee Jonge? : = . 


e.. . stcries by program’ end.: thers. are ‘severa! ae = of int hterpreting thete a oar 
; Ps OW 
> Cer veivably, transitiof training programs a eid need | to devgte more, ‘than two a = 


ah 


° 


. - ‘SE: “sions to: the relaxation’ and problem sc_ ving. “mits before. ‘youngstér's readily 


re 4 emeloy these coping strategies in analogu: 2 tions. Alternatively , “theyre 
might bé'a number of alternative coping stx: ee which aré perceived as 
more relevant, adaptive, sustainable, and, a -=cihe by sh school seniors: ee 


{ 


apa soteniatty stressful life experiences F tl, Silber, Hanburg, : A aa 


i. wo. e i. arr 2 - 7 ‘Training - 


. = 2 gs 2 2a & 
: Coelho, Murp.1ey, F °° xerg & Pearlin, 1961). eo” , ‘ : 
By program e° . e@ E youngsters. indicated they could perform a sig- + 
a nificantly highs, , “car of take; on, the Self-Efficacy test, and ‘they evidentec” 


_— _ Significantly fewe ee the Irrational Beliefs Test. ° The 


"enhancement in 2 of self-efficacy and reduction in irrational beliefs 
| cn + hese “o> Suprorts the findings’ on the Coping strategies test; 
that is, progri 2h iad seemed more able to construct, more extended: 


ve 


responses whic 2 site ord iLlpgical reasoning. and focus | on. positive 2 


self-statement ane “Oelsve :luations of ‘situations. _ . os 
ie ated | 
o ., Neither FE a2 “Tete evidenc much change | on the ‘Adolescent - 
Boe) , a 
Problem Fnenteny: i Invento: -y is “conceptual ized as “assessment device 


os , te tap siiistion speciz E1C je social behavioral, sat deficits. Because of the 


~ 


” nature | Or this instrument, it probably evaluated more generalized social p 
Dy , _ ana ‘Problem solving ne than were taught. in the te sessions. ‘While : 


increases were: noted on ‘the ~ore specific ‘test of problem, solving abilities: 


rs 7 
BG 1.e., ‘the perce of pzoblex. solving strategies’ ‘ised on the coping strategies 
Z 7 

test), ’ at. postpoir: theve were) no signjficant, ai fferettes’ dicing Ene: E and 4 

ee ae "youngsters. . “taker. =crecher, shese Pipdings indicate that® assessed problem , 


a OS 6 eM 
ee solving 2 abit cies 2 ea) of si mificantly changed sla a. function of f partigifating ” 


a in the interactior.. "3 ee ae a ee . a. oh. oe e, « ¥ 


Jon - two ancil==y intices . tee aus Sutvey . teosiesn pone) .* “7 

7 ‘. . ' “end Social. Support sygten Rating Scale (family and formal) P ‘eioniticant 7 
. - nivaziate, ‘effects were =ound. In addition, the: experinehtal eve ericence a 

. érectional és decreases in rare positive and negative Life events and significant. 


i decreases in ‘the fanber of family and formal supports. Possibly, the. a. 


, Ritive restructuring strategies’ were used by E youngsters to" minimize. > stfong 


_ 2 t * : 3 2 = 7 * # : 
eid ey - fe 7 ao 7 a Pe, te ce 


‘ : te ee ge 
> a) 
wae 2 | "positive: and negative aftective ‘responses to Ginticiens 
i . disrupt: : life Suerte. This is an admittedly post-hc2z ax. anat: . 
- ‘ponsequey should be -n7.sidered with caution. In'te~ ae 
a bot E:< . You gsts ae ‘idencea reductions in fami. (es 
7 supports =:. 2ve.., waS statistically sign: ae foe a 
group. “ S Antery “gh “secibk: esaaibea ei erases senio:. 
ea ee eee =xec0, more traditional sources of et ae pe 
Cc inform... Seo. cer > icularly friends, ‘remained Ceativer} unchars- a 
bor:. E and ape . - - = ; ~ 
| | Sevékai Jroble e encountered in actually implene: ng 8 7 VEL ve 
- 7 ; 2 progeahs | iithin’ee ch of ' three classes, all the youngster” Ner|e int a - 
. randomly C lar: aed irtat and © 2 groups. ‘Some, of ‘the Cc Melee “s wee = Z 
, i _ epeinte: Lae the 222 not ale td participate in the ~ proje en gh als sma VE \ 
oo sereatiter es ~ thencion placebo condition would hve. Ob: riated: sais po oblex | 


In addit . Dn,, -+he E cthildren misged several, religious Scudies oIpgses Tris . 
Rage 7 , “problem: WeS crbwhat ‘attenuated by the fatet ‘that by? ‘the’ ofa Cl os 


ty 


"most: af. cthese| eases were: © being ised, as free sty periods. Initial sattempts 


a es -to ‘plan the interveation ‘aroun eee study halls’ or. nomerocms | failed due 
dh ey aa Pa 


. 0 “to, logistic’ reasons. Finally, several. 1. yopngsters - “felt that some : of the ae 
a gre, wransitions Soka in in the’ drogram’ were not relevant. For example, thinking 
6 about respohsiBilities and requisite strategies ‘for taking care of a first 
_Teaborn child 


re extremely discordant’ experiences for many of -he seniors. 
" / The youngsters esponded more attentively to tgansitions whch either the 


' semiors or their personal friends had experienced. -Futute transition, |. 


training programs. mish: need"to”either select transitions witich participar. 


-* a .* 
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can- actively, idunpity with, or estab! ‘can. ite interest -ransitions 
"which might initially appear, foréic aoe 


Previous behavioral. prinary 5 prentive ~ “erventions 7 é anded ee” 
! focus ‘on | specific developmental trar.2:tions 4. .30n, 72980). ontrast, . 
the present: study attempted to estatlish ors ~ angthen gene: “oping skills 
applicable to diverse transitions. _ Fopefully future resea night ae i : 
: oy ee A 
attempt to: (a) ‘replicate the preseni ibe: b. invebtigate féctivercés 


_of transition ‘training programs for Ov -8Y. per. A_ons} and (c, .-vise programs 


‘hich ‘emphasize the establishment” cz cuacmana ae coming ‘réspons=.. There, are 


“Linitless posibilities for ieee ope ae transitic: training ~ 
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- rae, ey 
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